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                               JSSPS Vision Statement on Well-Being 

At JSSPS we will promote, develop, equip and prepare healthy learners for life. We are 

committed to making it our mission to promote resilience, positive wellbeing and mental 

health for all our pupils and staff. We understand wellbeing to be a state of being 

comfortable, healthy and happy. We aim to drive this message forward, and to ensure that 

mental health and well-being is “everyone’s business” across the whole school community. 

We will strive to create an environment that has a whole school approach, in providing 

excellent mental health support, understanding and intervention. We will put Wellbeing at 

the heart of our school to ensure successful learning, and commit to our policies reflecting 

this practise. 

                            JSSPS Vision Statement on Inclusion 
 

At JSS Private School, we adopted a legislative frame work for inclusive education based on 

UAE Federal Law No.(29), 2006 & Law No.(2) 2014. The implementation and impact of the 

standards included within Dubai Inclusive Education Policy Framework (2017) are 

monitored and regulated by the Knowledge and Human Development Authority (KHDA). 

We understand that a diversity and inclusion plan will be effective only when founded on a 

true belief in and understanding of the value of diversity and inclusion. Therefore, we 

aspire to create a school culture that reflects appreciation for diversity and inclusion at all 

levels. We know that our mission of driving personal and economic growth through learning 

and our vision of becoming the best community will only be achieved by hiring and retaining 

the best people possible while creating a school community that is reflective of the diverse 

audiences we serve. 

JSS PS recognizes that the vibrancy of our community is enhanced by diversity, which we 

define as the range of human differences. We believe a culture of inclusion puts diversity 

into action by creating an environment of involvement, respect and engagement – where a 

multiplicity of beliefs, interests, experiences, and viewpoints are harnessed to accomplish 

our goals.  

We work to achieve diversity and inclusion by: 

 Delivering services in a culturally sensitive manner. 

 Fostering an environment in which students and staff embrace and promote 

inclusion and understanding of the value of diversity as demonstrated 

through interactions with one another.  

 Integrating diversity into strategies, decisions, and teaching-learning 

processes. 

 Aligning diversity and inclusion efforts with strategic imperatives. 

Increasing effectiveness and accountability of efforts by developing measureable goals. 
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1. INTRODUCTION 
 

1.1.At JSS Private School we aspire to maximise the learning potential of every student. The 

learners are centrally positioned within our school and are at the heart of everything we do. 

Through this policy we aim to ensure that students are provided with a challenging and 

engaging curriculum that enables them to develop essential skills and positive attitudes that 

shape their passions for lifelong learning. Our learners will be encouraged to grow and 

develop into capable, healthy, well rounded learners who are equipped with the skills to 

adapt to the changing requirements of the 21st Century. 

 

1.2.As a Bring Your Own Device school, our students use digital technologies and applications 

as part of their everyday learning. Due to exceptional circumstances when the school shifts 

to Distance Learning Model, digital technologies and applications can provide sustained 

elements of curriculum delivery and a means of communication. The Teaching and 

Learning Policy will work in conjunction with the School’s Distance Learning Policy 

and/or Blended Learning Protocols during such extraordinary situations. 

 

1.3.The Definition of Learning  

We define learning in sync with the school’s Graduate Profile, as:  

 The process of building new concepts, knowledge skills and attributes through a variety of 

challenging experiences. 

 The refinement of existing concepts, knowledge skills, attributes and behaviours through 

thought, experience, and shared communication  

 The development of essential skills including literacy, numeracy, and digital competence. 

 The development of wider skills such as collaboration, leadership, problem solving, 

resourcefulness and resilience. 

 The development and recognition of learners’ understanding of themselves as citizens 

having a local, global, and digital identity. 

 

2. AIMS AND OBJECTIVES  
 To provide a broad, balanced, coherent and relevant curriculum that meets all statutory 

requirements and is enriched by opportunities to learn and develop.  

 To provide a framework that supports all students’ learning needs and creates personalised 

learning opportunities.  

 To provide a wealth of opportunities so that students can develop an enjoyment in learning 

and the capabilities to become independent learners.  

 To provide learning opportunities so that students are able to develop ambition and 

creativity which positively impacts on their levels of confidence and aspiration.  

 To develop enterprising and creative contributors who can connect and apply their skills to 

a range of situations and begin to take risks, collaborate, communicate effectively and solve 

problems.  
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 To develop ethical, informed citizens who are fully equipped to lead fulfilling lives as 

valued members of society.  

 

 

 

 

3. TEN COMMITMENTS OF TEACHING AND DR ICE 
3.1.In line with the school’s commitment to the outstanding teacher programme, teachers 

should seek to embed the ten commitments of teaching with the principles of DRICE in 

their lessons whereby the following elements should be visible: 

 

*The TEN Commitments Link to DRICE 

 Deepening Thinking  

 2. Role Modelling  

 Impact on learning  

 Challenge  

 Engagement  

 

1. Clear, contextualized objectives  IMPACT 

Teaching will be planned with high quality, clear learning objectives that are shared with the 

students explicitly so that they are understood fully by students and support staff. We 

recognise the importance of contextualizing learning in order to motivate pupils and ensure 

effective communication. 

2. Authentic Contexts  ENGAGEMENT  

Learning should be made meaningful to the students and where possible authentic contexts 

should be provided in order for pupils to bring the world into range and see the learning 

process as relevant. Authenticity will help to develop the levels of engagement in the lesson. 

3. Progression  IMPACT 

Lessons will be planned in accordance with the national and international framework. The 

progression steps should be used as a ‘road map’ for individual signposting to areas of success 

and development. 

4. Visible Learning (ALF)  ROLE MODELLING 

All lessons will demonstrate student progress and a range of assessment for learning 

opportunities will be provided in order to regularly assess progress. Learning in the classroom 

should be visible and teachers should use opportunities to model outcomes, share best practice 

and use success criteria. 

5. Key Skills  IMPACT 

Lessons should be planned so that students are given opportunities to develop their wider skills 

in literacy, numeracy and digital competency. 

6. Wider Skills  IMPACT 

Teachers will use a range of teaching strategies to develop competencies in wider skills such 

as critical thinking, planning, collaboration, leadership, organisation, creativity and innovation. 

7. Pupil Data  IMPACT 

Teachers will use pupil data to track and monitor individual pupil progress and ensure that 

activities are planned accordingly. Data will be used to inform lesson planning to ensure there 

is appropriate challenge. 

8. Differentiation  IMPACT/ENGAGEMENT 

Teachers will differentiate work according to pupils’ abilities and ensure that high 

expectations are set and that students feel challenged. 
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9. Blended Teaching  ENGAGEMENT 

Teachers will use a repertoire of teaching methods in order to inspire, challenge and motivate 

pupils. Blended approaches will ensure that learning opportunities are varied and engaging. 

10. Cross Curricular Working  ENGAGEMENT/IMPACT 

Teachers will seek to link up learning through the use of cross curricular working. 

Collaboration should be extended outside of classroom experiences in order for pupils to make 

connections in their learning and see the value of team work. 

 

 

4. LESSON STRUCTURE 
4.1.Lessons, which are structured and well planned, create a purpose to learning. All lessons 

must be built upon the same underpinning foundations and follow inquiry-based learning 

process. 

4.2.Effective lesson planning takes account of students’ prior learning. Dividing lessons into 

sections helps to maintain pace and challenge. 

4.3.An appropriate structure will include the 5 Es (Engage, Explore, Explain, Elaborate, 

Evaluate): 

 A precap in the form of Solo Taxonomy or KWHLAQ to assess students’ prior planning 

based on which the lesson will be executed. 

 A starter activity or big question to engage students’ interests. 

 Lesson objectives that allow students to engage with the process of learning. 

 Teachers making learning objectives and learning outcomes explicit to all students. 

 Introduction of new learning. 

 A variety of activities to explore and embed learning. 

 A review of learning. 

 

4.4.Lesson objectives can be discussed in a variety of ways written or projected onto the board; orally; 

written by students in their books; printed on differentiated hand-outs and worksheets. Using longer-

term objectives across a topic, unit or series of lessons should be made clear and reviewed. 

 

4.5.Opportunities for reflection upon lesson objectives and progress throughout and at the end of the 

lesson improves learning. Objectives can be revisited throughout and at the end of the lesson by: 

 Students reviewing their learning against the lesson objectives. 

 Using differentiated teacher questions. 

 Students recording two key learning points (individually or in pairs); 

 Students being encouraged to explicitly reflect upon their learning through two stars and a 

wish. 

 A range of teacher/student-led and student-centred activities. 

 

4.6.Students should also have the opportunity to work in different ways, such as individually, 

in pairs, small groups and whole class situations. 

4.7.Leadership, group work and teamwork should be promoted using effective models where 

students know their roles and which give students accountability, understanding of group 

dynamics, and opportunities to lead. 

5. DIFFERENTIATION  
 

5.1.Differentiation takes into account the needs of all learners and plans to ensure that all 

learners are set challenging goals and make expected progress. We recognise that:  
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Different students have different needs, related to influences both within and beyond the  

classroom. Awareness of the needs of specific groups will enhance the provision for 

individuals.  

5.2.Teachers will be aware of the needs of specific groups such as SoD, Gifted and Talented, 

Exceeding, Expected and Emerging Groups of learners and will provide the appropriate 

support. 

 

 

6. ROLES AND RESPONSIBILITIES 
6.1.  The Student  

  To engage in and take responsibility for their own learning by participating fully in 

learning activities in the classroom and beyond.  

 To take ownership of their own learning by shaping and reviewing their own learning 

through reflection using the AAR (Anticipation-Action-Reflection) Model. 

 To reflect upon their own progress towards attainment targets and set interim steps towards 

achieving these.  

 To contribute to purposeful peer assessment and moderation activities. 

 Students should value and respect the views of others involved in the learning process. 

 

6.2. The Teacher  
 To support learners in setting challenging targets and strategies for meeting these 

outcomes. 

 To encourage learners to reflect upon their own learning style and how they can best 

engage in their own learning and progress. 

 To ensure students sign and understand the target setting sheets.  

 To plan lessons which take into account the ten commitments, prior attainment, specific 

learning needs and different learning styles in order to allow all students to access the 

curriculum.  

 To provide reflective opportunities (DIRT time) within the lesson in order to allow 

students to consolidate their learning and to reflect upon the cognitive process. 

 To ensure that students make progress during lessons using accurate and appropriate 

assessment techniques. 

  To use high quality, higher order questions which provide stretch and challenge to all 

learners. 

 To be committed to learning themselves as reflective practitioners who strive to keep 

up to date with knowledge and pedagogy. 

 To manage behaviour to ensure that the learning environment is safe and conducive for 

learning.  

 Have high expectations of all students.  

 To undertake small action research linked to teaching and learning in line with CPD 

guidance and policy. 

 

 

6.4.Subject Leaders (HoDs) 
 To identify the teaching and learning strategies which would be best suited to delivery of 

curriculum content and material. 

 To plan schemes of work which incorporate opportunities for learners to access the 

curriculum in line with the policy recommendations.  

 To use displays to promote, reinforce and support teaching and learning strategies. 

  To contribute to faculty data collection, moderation and standardisation processes.  
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6.5.Phase leaders (Supervisors) 
 To ensure consistent processes and teaching methodologies are implemented across the 

faculty.  

 To ensure that the school/faculty policy is in operation through lesson observations, work 

monitoring and student interviews and that whole school priorities are shared through 

subject plans.  

 To encourage and make time for necessary training and the sharing of good practice in 

department meetings. 

 To encourage the sharing of good practice and professional dialogue.  

 

6.6.The Senior Leadership Team 
 To provide and evaluate the provision of staff training through a planned comprehensive 

CPD programme within the school to enhance their knowledge of and practice in 

employing appropriate and effective teaching and learning strategies.  

 To encourage the sharing and dissemination of resources and good practice across different 

curriculum areas.  

 To ensure that parents are kept informed of how they might support their children in 

developing their learning skills.  

 

6.7.The Teaching and Learning Community (TLC) Groups and Action Research 

Groups 
 To research, trial and develop good practice and innovation using varied strategies for 

teaching and learning.  

  To disseminate good practice amongst colleagues both formally and informally at faculty 

meetings and through delivery of staff training as part of the CPD programme.  

 

6.8.The role of the parents in teaching and learning 
We believe that parents have a fundamental role in helping students to learn and progress. We will 

ensure that parents are informed of their child’s learning progress using the following methods:  

 Sending annual, diagnostic reports that inform parents on how best to support their child 

with their learning.  

 Sending reports on a termly basis for subjects. 

 Publishing an annual report to parents.  

 Publishing monthly newsletters, weekly updates.  

 Holding Open Chat sessions, Student Led Conferences, and target intervention PTMs. 

 Via student journals or electronic methods such as NEXQUARE and MICROSOFT 

TEAMS.  

 

 

6.9. Role of the Governors  
Our governors determine, support monitor and review our school policies on teaching and 

learning. They:  

 Support the use of appropriate teaching strategies by allocating resources effectively.  

 Monitor the effectiveness of teaching and learning strategies through the analysis of student 

data.  

 Support and monitor faculty improvement planning processes.  

 Monitor the effectiveness of the school’s teaching and learning policy through the school 

self-evaluation processes. 
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7. WELLBEING    

7.1.Our wellbeing framework is fundamental to our vision and has been incorporated into the 

daily schedule through an innovative timetable which embeds wellbeing into all our 

lessons. Lessons incorporate an array of wellbeing activities designed for students such as 

‘circle time’ and weekend activities like my wellbeing my way, morning mantra, thrive 

dirt, wellness valley, art, and music therapy’.  

7.2.During learning walks, the leaders will report on the effectiveness and impact of wellbeing 

in the classroom and regular wellbeing surveys are conducted, results of which are 

analysed and then actioned.  

 

8. SHARING GOOD PRACTICE  
Sharing good practice is crucial to ensuring that ideas and strategies are communicated and  

disseminated across the school. The school acknowledges (formally through its CPD programme 

and informally on a day-to-day basis) the importance of pooling the wealth of expertise across the 

school.  

Effective practice is shared in a number of ways which includes:  

 Teaching & Learning Community Group (Quads) 

 CPD – the in-house and external programme  

 Observations – formal and informal  

 Through peer reflections  

 Open classroom fortnight  

 Professional dialogue  

 Teaching and Learning faculty meetings  

 

9. QUALITY ASSURANCE OF TEACHING & LEARNING  
We will monitor and evaluate the effective implementation of this policy using the following 

methods:  

 Subject leader monitoring  

 Informal and formal lesson observations  

 Monitoring through participation 

 Listening to learners  

 Faculty reviews and self-evaluation  

 Book scrutiny  

 Scheme Of Work scrutiny  

 Parental engagement groups  

 Standardisation and moderation  

 Data analysis  

 Professional dialogue and target setting by Middle/Senior Leadership Team  

 

10. NOTEBOOK EXPECTATIONS AND MARKING 

10.1. Students should follow the notebook expectations: 

 All work must be given a title and a date.  

 Students’ target grades must be clearly visible in the front of the exercise book.  

 Student progress trackers must be visible in the front of every exercise book and kept up to 

date.  
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 Assessment notations must be stuck in the back of all students’ books.  

 Students are expected to take pride in their presentation, all books should be free of 

stickers, and unnecessary graffiti.  

 All loose sheets must be stuck into the exercise book unless additional files are provided. 

 It is expected that students will write neatly using blue or black ink, unless the occasion 

demands otherwise. 

 

10.2. Marking needs to be positive. Books or files should be marked regularly in line with 

the school assessment policy.  

 Marking needs to provide feedback on how to improve.  

 Teacher, self or peer marking must be used.  

 Different activities will require different levels of marking.  

 Marking is a two-way process and students are expected to respond to marking, so teachers 

may evaluate the impact of their comments/advice on the pupils’ work. Therefore, time 

must be allowed to ensure that students read the advice and action it.  

 

11. SUMMARY 

This policy should be read in conjunction with the following policies: 

1. Distance Learning Policy  

2. Blended Learning Protocols 

3. Behaviour Policy 

4. Transition Policy 

5. JSS PS Inclusion Policy 

6. Whole School Curriculum Policy 

7. Assessment Policy 

 

Reviewed and Approved by 

 

Mr.Govindarao Naik     Mrs Chitra Sharma    

Chief Executive Officer                 Principal    

  

Date: 23/09/2022 
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12. REVIEW OF POLICY 

12.1 The Teaching Learning Policy will be reviewed by SLT on an annual basis. 

 

Policy Details 

Version date May 2021 

Last review September 2022 

Next review September 2023 

Responsible SLT Head of Learning 

 

 

ANNEXURE 1 

BLENDED LEARNING PROTOCOLS 

INTRODUCTION 

JSS Private School has a well-established Early Years, NCERT and CBSE 

Examination Board curriculum, with highly effective teaching and learning 

processes. Since the commencement of online or distance learning in March 2020 the 

schools have been submersed in information and communications technology skills, 

with collaboration, resource sharing, content development and learning done 

digitally. This experience has proved to both the staff and school management that 

the role of schools, classrooms and teachers are changing. They realize that student 

learning in the future will need to change and cannot continue to be based solely on 

print textbooks and face-to-face classes. The schools have experimented with hybrid 

and blended learning and have found that blended learning is the way forward for 

their school. 

This document explores ways in which blended learning has been developed by 

JSSPS. The document outlines what Blended Learning and models of delivery will 

look like in all phases of the school and is to be read in conjunction with the 

‘Teaching Learning Policy’, ‘Parent Contract’ and ‘School Re-Opening Framework’. 

The school has used the following questions to guide their staff in the development of 

the blended learning protocols. 

 

 How does blended learning fit into current conceptions of online learning? 

 How does blended learning help engage students and support their academic 

success? 

 How are online learning and face-to-face instruction being combined effectively? 
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 Does blended learning meet unique student needs that neither fully online nor Face- 

to-face models can achieve? 

 What digital content and curricula are being used in blended learning? 

 

How does blended learning fit into current conceptions of online learning? 
 

In our school blended learning integrates online delivery of educational content with 

classroom interaction and face to face instruction to personalize and enhance learning, 

allowing thoughtful reflection, and differentiating instruction across a diverse group of 

learners. Throughout the Blended Learning period this year, learning will continue 100% of 

the time allowing students to maximize the opportunities available to them at home and at 

school so that the school can continue to ensure that students make outstanding progress. 
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Blended learning overview based on blended learning timetables for each grade.  For our 

Term 1 and Term 2 return to school, students will be present in the building at different 

times. The school has ensured that all age groups are following the most suitable model of 

learning for them with wellbeing and health and safety remaining the top priorities. 

Regardless of the model that the student is following, learning will continue for100% of the 

time, either in school or a combination of both in school and online learning. The school will 

continue to ensure that students receive the same quality and opportunities throughout to 

ensure that students are making outstanding progress. 

 

PRE-KG 5 days onsite Face to face teaching with all students 

present in school 100% of the time. 

KG1 & KG2 2 2 days onsite 

3 3 days online 

40% face to face 

teaching 60% online 

teaching 

Primary Phase Grades 1, 2, 

3, 4 & 5 

4 2 days onsite 

2 3 days online 

40% face to face 

teaching 60% online 

teaching 

Middle phase Grades 6, 

7, 8  

5 2 days onsite 

2 3 days online 

40% face to face teaching  

60% online teaching 

Secondary phase 

Grades 9, 10, 11 & 12 

6 3daysonsite 

2daysonline 

60% face to face teaching  

40% online teaching 

 

 

In term 1 Pre-KG and Phases 1, 2 and 3 will follow the Blended Model whilst adhering to the 

KHDA mandatory guidance for seating arrangements of 1.5 meters apart. In this model, 

students would have regular, highly personalized interaction with their teacher enabling them 

to make faster progress in their smaller group sizes. 

 

At JSSPS, we recognize that our younger students may lack the independence skills needed to 

learn effectively at home without assistance, so we are able to provide 100 percent face-to-face 

instruction for pre-KG, while also preserving social distancing in the classroom. 

 

Since the secondary phase grades 9, 10, 11, and 12 are CBSE exam cohort classes, we 

want to provide them with the best possible help. In term 1, these groups may follow the 

3 Day Blended Model. 
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What technology, digital content and curricula are being used in blended 

learning? 

Following on from one full year of successful online learning, both our students and 

teachers have become adept at using a wide variety of educational software and 

technology to facilitate learning. Microsoft Teams, Google Classroom, Nearpod, Padlet, 

have all been used by students and teachers. The school also uses the flipped classroom 

approach with Pre-recorded videos across the grades. Pre-recorded videos are effectively 

and extensively used in KG and Lower primary to prepare the students for the learning 

and for future reference. 

As the school year starts, teachers will contact parents to let them know if they need to 

download any applications for their child. The school will continue to provide parents 

with term wise planners at the beginning of the academic year and parental guides, 

videos, audios. Resources such as weekly academic updates help file, user manuals for 

online exam conduction and usage of MS Teams will also be uploaded on MS Teams. 

In school students will continue to use exercise books to record learning. During online 

learning in partnership with the teacher KG parents will be required to provide certain 

resources for specific topics or they may be asked to do specific things with their 

children in preparation for a class. Handouts, power points, links and audio lessons are 

shared with parents to prepare students for blended learning. School encourages parents 

to use other resources or manipulative which are easily available. 

 

SAFEGUARDING 
 

Our students have shown remarkable resilience, and we know they will face another 

transition and time of change. It is critical how we help them at this time: Providing a 

healthy and secure environment for students, as well as ensuring that they understand the 

logistics of the school day and addressing any worries or concerns would encourage 

them to gain confidence to attend classes. 

 

Parents can continue to help their child in blended learning by creating a quiet working 

atmosphere at home so that they can continue their learning; ensuring that the necessary 

equipment is available for learning both at home and at school; providing rest-breaks 

during the day; talking to their child about what Blended Learning entails and the 

expectations; and informing teachers about what is going well and what can be done to 

improve their child’s learning; and providing flexibility and, where possible, 

independence. 
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SAFEGUARDING AND ONLINE SAFETY 

We are aware that the online world is always changing, making it a challenge to keep up 

to speed with what our students are doing. We have put several measures into place to 

protect our students and to provide our students and parents with the most up-to-date 

information on the dangers that they may face while using the Internet. We provide a 

safe environment for students to search and research in at school, with strict controls in 

place to enable them to work and explore while also preventing them from accessing 

potentially harmful or inappropriate content. 

 

Although this protects students while they are in the classroom, parents may be 

concerned that the same level of protection is not always provided on personal devices 

used at home during periods of online learning. To combat this, we have developed a 

Remote Learning Policy, conduct regular sessions on online expectations, netiquettes 

and cyber safety and hold digital citizenship programs in IT lessons to create awareness. 

 

As part of our online safety program the school provides every parent with the name list 

and contact details of the main person for contact and profiles of the members of the 

Inclusion and Pastoral Care department are shared with all stakeholders so that they can 

be contacted. Our main remote learning platform MS Teams also follows a strict safety 

protocol which is organization specific and only the staff and students have access to 

this. 

 

GUIDELINES ISSUED TO TEACHERS. 

 

As teachers are providing online learning from home it is easy to put themselves at risk. It 

is useful to remember some key points: 

 Sit against a neutral background. 

 Avoid recording in your bedroom. 

 Dress as you would for school. 

 When you are sharing your screen with students double-check if all other tabs 

you have open in your browser are safe for a child. 

 Use an account which is for teaching purposes only (you may need to set up a 

new email/YouTube persona) 

 When using YouTube for Online lessons - ensure that videos uploaded are 

done as ‘unlisted’ so that only people who have the link (e.g. parents) will be 

able to see the video. Also ensure the audience is set as ‘Made for kids’ this is 

important as it disables comments and stops adverts. 

 In school one-to-one conversations with students would take place with doors 

open and in sight of others. Online one-to-one communications between 

teachers and students should take place on school equipment to a phone 
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belonging to a parent and with a parent present. If consent is given, the call 

may be recorded. With all one-to-one communication it is useful to ensure 

another member of staff is aware that the call is taking place. Teachers must 

keep a log of all one-to-one phone calls. 

 

INCLUSION & REASONABLE ADJUSTMENTS 
 

We have developed a strong parent support network (PSN). Collective support is 

provided to Students of Determination by the teachers, parents, and Inclusion Pastoral 

Care department through pull out sessions, support classes, asynchronous lessons, 

learning space and buddy support. 

 

We encourage students to be self-paced at their learning. For students with hearing 

impairment, MS Teams facility has been customized to allow captions to appear on 

teams for the student to read and understand the lectures. 

 

Pull out sessions are scheduled within the timetable for all students of determination and 

support classes are planned post school hours. Individualized lessons are delivered 

during regular school hours. The academic team (subject teachers, class teachers, heads 

of department and supervisors) alongside the inclusion department monitor the students’ 

progress termly through assessment analysis, observations, and anecdotal records. 

 

SUPPORT FOR PARENTS 

Support from school starts with a detailed orientation for parents conducted twice 

during the academic year, in March at the beginning of the New Year and in August 

once school reopens after the summer vacation. Orientation for parents is also provided 

on online assessment tools and techniques. 

 

All KG and primary parents are provided with training by the IT department on how to 

use teams and how to upload student work. Handouts, user manuals and Arabic support 

audios and videos are provided as and when required by parents. Parents are also 

provided with laptops for students to use during online learning if these are not readily 

available at home. 

 

Throughout the year senior grades have regular orientation sessions on updates or 

changes and accommodations made by the CBSE board and letters are sent out to 

parents with these updates. Weekly academic updates and newsletters, regular virtual 

Meetings with parents, open house, and student led conferences are all held to update 

parents on their child’s academic progress. 

 

Regular communication through emails, phone calls and Whatsapp messages are 
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maintained between teachers and parents and our strong parent support network 

provides effective co-operation between school and parents and ensures positive sharing 

of relevant information with other parents. 

 

A wide range of Initiatives to connect with parents and parent representatives such as 

‘Manthan’ run by the Inclusion department and ‘Thursday Connects’ run by supervisors 

and classroom teachers are effectively in place. The school also provides ‘sunshine’ 

calls for upper primary and ‘happiness’ calls for KG conducted by coordinators from all 

grades to update parents and respond to their feedback. 

 

WELLBEING 

Wellbeing is paramount in school; we have a supportive and caring ethos and are 

committed to supporting the emotional health and wellbeing of all our students and 

staff. Our wellbeing framework is fundamental to our vision and has been incorporated 

into the daily schedule through an innovative timetable which embeds wellbeing into all 

our lessons. Lessons incorporate an array of wellbeing activities designed for students 

such as ‘circle time’ and weekend activities like my wellbeing my way, morning 

mantra, thrive diet, wellness valley, art, and music therapy’. 

 

For students of determination the school strengthens and promotes the student voice 

through Counsellor@click which is initiated for students to connect to the Inclusion and 

Pastoral Care department. All students are encouraged to make good use of the 

wellbeing tracker which is provided in the school almanac thus developing a sense of 

responsibility towards taking care of themselves. Wellbeing ambassadors chosen for 

each phase provide a listening ear and moral support. 

 

During learning walks, the school management team report on the effectiveness and 

impact of wellbeing in the classroom and regular wellbeing surveys are conducted, 

results of which are analyzed and then auctioned. The school leadership teams have also 

initiated the program ‘Connected Campus’ which designs wellbeing sessions for staff 

thus ensuring that the school develops a sense of togetherness.  
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How does blended learning help engage students and support their 

academic success? 

With blended learning we can engage all types of learners, those who learn better in a 

structured environment such as face-to-face with a teacher, and independent learners 

who learn better with semi-autonomous, online learning or learners who require a 

mixture of both learning environments. Blended learning utilizes a variety of methods so 

the content is customized to the learner and optimized for the subject matter. When 

organizing content for blended learning collaborative planning across departments is a 

key feature and subject coordinators are key to planning lessons for grades which are 

shared with parallel teachers 

Assessment expectations and Feedback 
 

No blended learning strategy is complete without an assessment plan in place to check 

student progress. To ensure effective assessments, teachers include formative 

assessments after every learning point and summative assessments at the end of every 

term. Teachers conduct continuous assessments such as quizzes at the end of each topic 

in KG and lower primary. In middle and secondary phases, teachers conduct continuous 

assessments such as self-learning or reflective activities or summaries at the end of each 

topic to draw students’ attention to the main ideas and summative assessments to 

measure progress. Assessments for learning, Assessment of learning and Assessment as 

learning strategies are effectively used throughout the school. Formative trackers are 

used to monitor students’ progress in attaining learning outcomes. 

 

Teachers use built-in reporting features in MS for deeper, data driven insights into 

student progress and success. Teachers also use MS for group-based activities to make 

assessments fun, breakout rooms and online forums to engage in lively discussions with 

their peers and gamified tasks enabling them to use their acquired knowledge. 

Assessments can also give learners the opportunity to identify personal areas of 

improvement and to utilize the knowledge and skills they have learned to boost retention. 

Blended learning offers opportunities to discuss, model, and practice new skills. By 

applying this new knowledge shortly after they have left the physical or virtual 

classroom, students retain what they have learned. 

 

Blended learning is an interactive experience. Students reinforce their face-to- face 

lessons by practicing online through a variety of different content media, each suited to 

different learning styles. Middle and Secondary students are encouraged to choose which 

type of content they want to interact with, practice what they learn, and communicate 

with teachers and their peers any time and on any device. This community experience 

keeps students engaged and informs teachers about their progress and areas for 

development. 
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What happens if students fail to engage in blended learning? What is 

the procedure? 
 

 Step 1- the teacher intervenes and talks to the student. 

 Step 2 – report the student to the grade coordinators and class teacher. 

 Step 3 - If concerns persist, meetings are scheduled with parents and if required the 

Counselor is involved. 

 Step 4 - E certificates are provided to motivate students to engage in lessons. 

 

The school offers a breadth of opportunities both face to face and virtually to our students to 

engage them in learning and ensure academic success.  

These include: 

 

 A tailored curriculum considering the transition needs of students between phases. 

 Activities and projects 

 Sport 

 Virtual trips and visits 

 Student leadership roles and student opportunities for all ages 

 Rewards and recognition of student achievements. 

 Guest speakers on a variety of topics pertinent to the UAE 

 Guest speakers discussing career and higher education opportunities. 

 University application guidance and support 

 Support for examination classes 

 Careers Information 

 

How are online learning and face-to-face instruction being combined 

effectively? Best Practices 
 

We have found that blended learning works well for covering a large amount of core 

material with students who are independent and engaged. The challenge is to encourage 

students to take responsibility for their own learning and to combine both online and face 

to face learning effectively. Best practices that the school has adopted to do this are: 

 

Give an explanation! 
 

Students and parents need to know the reasoning behind combining both independent 

online learning and in-class learning. Teachers should take the time to explain exactly 
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why they have chosen certain topic areas or subject content that are to be delivered online 

and those that are to be delivered face to face. Reasons could include that some topic areas 

allow for learners to learn at a different pace, or some concepts need to be explained face 

to face so that students can engage in dialog with their teacher and their peers. 

 

Include a wide range of activities. 
 

Teachers engage all students by including diverse activities such as group discussions, 

online quizzes, games and even role play during lessons. 

 

Maximize the number of media used. 

 

Teachers and students have several powerful learning tools readily accessible and use a 

variety of tools to engage their learners. Many teachers use the flipped classroom approach 

and ask learners to watch a video in their own time then be prepared to answer discussion 

questions in class the next day. Some teachers present online material for students to go 

through individually or in small groups and pair this with a quick in-class presentation. 

Teachers have found that when students are given a chance to apply new knowledge, 

retention of content is increased. 

Blended learning is effective because learners use all their learning styles listening, 

observing, and doing. 

 

Does blended learning meet unique student needs that neither fully 

online nor face- to-face models can achieve? 

 

Seamless integration of face to face and online learning is crucial for effective 

learning. Students who can exchange knowledge and collaborate directly with other 

students in a collaborative environment have a richer learning experience, and group 

activities that depend on information obtained from online tools or lessons can 

enhance student collaboration. It has also been suggested that students who work on 

online tasks and then participate in engaging, face-to-face class activities are more 

likely to be successful learners. 

 

Teachers have always struggled to meet the varied needs of individual students, to 

cater for gifted and talented, average, and struggling students, as well as to adopt all 

learning styles. One approach to these problems based on research has been to 

combine online learning environments with face-to-face delivery. (See ‘Evaluation of 

Evidence-Based Practices in Online Learning: A Meta-Analysis and Review of Online 

Learning Studies’ by the US Department) 
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At JSSPS we developed a blended learning approach based on our prior experience 

with synchronous and asynchronous learning, which allows students to learn at their 

own speed. To build a blended learning experience that is insightful, interactive, and 

immersive without sacrificing quality, and to develop engaging blended learning units 

of learning that effectively combine face-to-face and online models we identified our 

overall blended learning goals and objectives and then identified the skills, concepts 

and learning tools that students needed to develop and use in each subject area. 

 

The blended learning outline for each subject had to ensure that students would 

remain motivated and on track in relation to progressing at the right pace. Each 

subject area included essential pieces of information such as the learning outcomes, 

the required assignments, tests, and students’ presentations that needed to be 

submitted, and student deadlines. It also included student expectations in relation to 

participation, how the content would be delivered, resources and materials needed and 

a clear assessment plan. 

 

More importantly supervisors, heads of department and teachers were able to 

determine exactly how interactive each subject would be and how much learning 

would take place online and how much would take place as face to face or as self-

paced learning. The main challenge that teachers faced was which online learning 

tools and delivery methods were the best to deliver the content for each subject and 

for concepts within the subject. With their prior experience and expertise teachers of 

the middle and secondary phase were able to offer invaluable resources and references 

for their students these included links to reference sites and articles that enabled 

learners to further delve into the topic. 

 

Group collaboration is an extremely important aspect of blended learning. Students 

gain the ability to share their knowledge with others, and to benefit from the skills of 

their peer group. To ensure that group activities were integrated into each subject area, 

teachers discussed and chose from the range of online tools that they were familiar 

with. For the middle and secondary phase teachers developed clear supportive 

communication and feedback guidelines that enabled teachers to facilitate learning 

without being tied to the virtual classroom around the clock. 

 

Through our extensive work in each subject, we were able to identify three main 

types of blended learning models: 

 

 Face-to-Face model: These are traditional teacher led learning lessons 

supplemented with technology to allow students to control their own learning 

pace. This learning model caters for role-play, mentoring, hands-on practice, 

and feedback. 

 

 Rotation model: This model is a based on the learning stations model that 

teachers use in KG and lower primary. Students move from one learning 

activity to another, either in a structured learning lesson conducted face to 

face and directed by a teacher, or online independently. Teachers find this 

approach very supportive in differentiated activities where students are 

http://www.readinghorizons.com/blended-learning/models/rotation-model
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divided based on skill levels in reading and Maths. For example, in lower 

primary where students are performing well in Maths but not in reading the 

teacher would have face to face time with students for reading before asking 

them to rotate to the online stations for Maths. In this way teachers can 

provide struggling students with one-to-one support based on student needs. 

This learning model also caters for labs, and the flipped classroom approach 

where students practice the lesson before attending the face-to-face training. 

 

 Gamification model: To motivate the students we use game play elements 

such as points or levels, to provide a competitive edge in lessons. This 

learning method ensures that students are motivated to experience the 

material on their own time. 

 

 

EVALUATING BLENDED LEARNING 

 

To measure the success of our blended learning approach the school will use the 

following evaluation criteria: 

 

Coherence - How well does the classroom fit together? Are students mastering 

content at an appropriate level? Are teachers integrating content from different 

subjects? 

 

Transference - How well are students learning what they need to learn? Are they able 

to take concepts from one class and apply them in another? 

 

Teaching and Learning Style – Are teachers instruction tailored to the needs of 

each student? Do tasks consider the student’s learning style? Is new content being 

taught in ways that best suit each student’s ability level? 

 

Student Participation - Have you seen your students engaging with content? Do you 

see active involvement through collaboration? Do you see interest in what is being 

taught? 

 

Conceptual Understanding - Do you see students learning new concepts and skills? 

Are they mastering fundamental concepts before moving on to more advanced 

material? 

 

Content Delivery - Have you seen teachers finding new ways to deliver content? 

Are your teachers using technology creatively? 

 

Teacher-Student Relationship - Do you see a strong bond between your teachers 

and students? Do you see a strong bond between your teachers? 
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Student-To-Student Relationship - Does your class have an atmosphere of 

cooperation? Are students working together? 

 

Classroom Environment - Is there an overall positive feeling towards class? Is 

there a sense of community within the class? 

 

Blended Learning Community - Does your class have a strong bond with other 

classes? Are students actively engaged with the community outside of school? 

 

NEXT STEPS IN BLENDED LEARNING 

 

According to Dziuban, Hartman and Moskal (2004) in a research brief for 

EDUCAUSE titled “Blended Learning”: 

 

“Blended learning should be viewed as a pedagogical approach that combines the 

effectiveness and socialization opportunities of the classroom with the technologically 

enhanced active learning possibilities of the online environment, rather than a ratio of 

delivery modalities. In other words, blended learning should be approached not merely 

as a temporal construct, but rather as a fundamental redesign of the instructional 

model”. 

 

“As blended learning evolves it needs to stay student focused and avoid artificial, mandated 

boundaries,” says Susan Strange, Vice-President, Management and Services, for K12 Inc. 

 

With both these views in mind there are several contemporary instructional design 

models of blended learning that the school will be reviewing under the next phase 

of curriculum re-engineering with Action Research Team. These models will help 

us to tailor the learning experiences to suit every student within our diverse group 

of learners. Our goal is to personalize each subject based on time constraints, 

learning techniques, and even personal preferences, but we recognize that 

incorporating this blended learning model would necessitate significant changes 

in how we perceive education as a school. 

 

Some of the blended learning methods that the school is thinking of incorporating as part of the 

next steps are: 

 

 

 Flex: The terms "flex learning" and "personalized learning" are 

interchangeable. Students guide their learning journey by accessing learning 

incorporated in a Learning Management System(LMS)and choosing what 

they want to learn. The teacher is normally present to answer questions and 

act as a tutor. 
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 Online Lab: This blended learning model takes place before, during, or after a 

training session with students and is completely interactive, with little or no 

teacher input. Learners may use their mobile phones, laptops, or tablets to access 

content. This method engages students and helps them remember what they have 

learned. 

 

 Self-Blend: Self-blended learning is supplementary content—webinars, articles, 

blogs, or video tutorials—that enable self-motivated learners to delve deeper 

into a subject. To promote curiosity and development, a robust LMS may bring 

together multiple content sources into one framework. 

 

 Online Driver: This self-directed blended learning model takes place in a digital 

environment and is fully self-directed. Students may communicate with an 

instructor through chat, email, or a message board. It offers a flexible schedule 

and customized learning. An LMS is the most effective way to allow users to 

guide their own learning while also keeping track of their progress as they watch 

videos and ultimately participate in classroom discussions. 

 

 

 

 

 
 


