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CURRICULUM POLICY 

 
 

INTRODUCTION 

 
The curriculum is all the planned activities that we organize in order to promote learning and personal growth 
and development. It includes not only the formal requirements of the CBSE, but also the range of extra-
curricular activities that the school organizes in order to enrich the experience of the children. It also includes 
the ‘hidden curriculum’, or what the children learn from the way they are treated and expected to behave. We 
aim to teach children how to grow into positive, responsible people, who can work and co-operate with others 
while developing knowledge and skills, so that they achieve their true potential. 
 
 

VALUES 

 
Education needs to reflect the values, structure and beliefs that contribute to equipping young people with a 

holistic personality and Life Skills. These include values relating to the self, to the community and to the 

nation. The Value Framework may include Values such as Universal Peace, Tolerance, Service, Pro-active and 

Responsible citizenship, Respect towards opposite gender, Harmony and Spirit of unity, Transcending bias 

based on Religious, Linguistic and Regional or Sectional diversities. Preserving the rich heritage of the local 

culture, Protecting and contributing towards preservation of the national environment, Developing scientific 

temper and the spirit of enquiry, Safeguarding public property and abjuring violence, Striving towards 

excellence in all spheres of individual and collective activities are other values which will lead to higher levels 

of performance. 

The core values of JSSPS Curriculum draw its strength, by keeping pace with the 21st century and the global 

trends of educational transformations and commitment to democratic values and general well-being. One of 

the basic aims of education is to nurture in the learner a sound mind and strong values driven character. 

Learners should be educated to uphold the democratic values, respect the Rules of Law, and support 

humanitarian ideals; they should engage in healthy practices to be able to develop robust and healthy 

physiques, learn how to think for themselves and be creative. We aim at nurturing responsible citizens with a 

sense of patriotism and a global perspective. In principle, education is a learning progression to help learners 

explore their innate capacity and talents as well as develop their potential to improve and enhance 

sustainability of their living environment. Keeping this in mind we need to have a rationale with core 

components as follows: 

 "Nurturing Life-skills" includes developing an improved self-esteem, building empathy towards others and 

different cultures, etc. Improving on their critical and creative thinking and making them better at problem 

solving with a balanced approach towards decision-making. The core life-skills must be integral to the 

whole process of education. 

 "Integration" includes creating harmony of sense with sensibility, a connection between knowledge and 

application, and integrating human sciences with technological innovations. 
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 "A global perspective" keeping pace with the 21st century and the global trends, enhance learner's ability 

to understand her status and position in the community and the world. Develop understanding how we all 

are interconnected and how we can bring about transformations as well as the individual's responsibility in 

this change process.  

 "Lifelong learning" to see education as a liberating process, leading to active exploration, problem solving, 

and the utilization of information and languages leading to socially transformative practices.  

"Appreciating Individual Differences" to promote and nourish wide range of capacities and skills in 
learners. As intelligence is diverse in its dimension, pedagogy and evaluation should aim at making it 
possible for this diversity to bloom. Excellence in diverse areas should be accepted and rewarded. 
 

 

AIMS AND OBJECTIVES 

 
JSSPS strives to develop the following in each student: 

 To be independent thinkers, skilful communicators, and lifelong learners and global citizens. 

 Foster a sense of individual responsibility, self-discipline, self-reliance, and respect for self and others. 

 The ability to think rationally, solve problems, follow principals of logic, employ various modes of 
inquiry, use and evaluate knowledge, and develop positive attitudes towards intellectual activity. 

 Decision making skills in selecting personal life-long learning goals and the means to attain them. 

 Moral integrity, a commitment to truth and values, and the sound judgment to evaluate events and 
phenomena. 

 Knowledge of value systems, a concern for humanity and an appreciation and respect of different 
cultures. 

 Self-control and the willingness to accept the responsibility for one’s own decisions and their 
consequences. 

 The ability to engage in constructive self-criticism, yet promote and maintain a positive self-image. 

 A concern and respect for the environment and use of natural resources. 

 Productive and satisfying relationships with others based on respect, trust, cooperation and caring. 

 An understanding of one’s cultural heritage and a familiarity with the achievements of the past that 
have inspired and influenced humanity. 

 Orient students to the world of technology and media, developing familiarity, competence, and 
awareness of the tools they will need as they continue their learning process. 

 An understanding and appreciation of global interrelationships in order to be prepared for 
opportunities and challenges of a constantly changing world. 

 An appreciation of the unique opportunities offered by living and learning in the U.A.E 

 
 

ORGANIZATION AND PLANNING 

 
1. We plan our curriculum in three phases. We agree a Year plan for each key stage. This indicates what 

topics are to be taught in each term, and to which groups of children. We review our long-term plan on 
a regular basis.  

 
2. With our Term plans, we give clear guidance on the objectives and teaching strategies that we use 

when teaching each topic.  
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3. Our short-term plans are those that our teachers write on a weekly or daily basis. We use these to set 

out the learning objectives for each session, and to identify what resources and activities we are going 
to use in the lesson. 
 

4. Phase I/II - In the Foundation Stage and at Key Stages 1 and 2 we adopt a thematic approach to 
curriculum planning. We plan the curriculum carefully and progressively, so that there is coherence and 
full coverage of all aspects of the six areas of the Early Years Foundation Stage and the CBSE Curriculum.  

 
5. Phase III/IV - The CBSE envisions a robust, vibrant and holistic school education that will engender 

excellence in every sphere of human endeavor. The Board is committed to provide quality education to 
promote intellectual, social and cultural vivacity among its learners. The Board is working towards 
evolving a learning incorporates Perspectives (informed positions), Critical Thinking, Research Project, 
Life Skills and Social Empowerment through Work and Action (SEWA).  

 
Five learning areas are represented diagrammatically as the 5 petals which intersect in a transdiscìp1inary 
approach. The first learning area is languages, and students will study three languages up to Class V, English, 
Arabic and one other which could be Hindi, the student’s mother tongue or any other international language. 
In Classes VI - X they will study three languages too.  
 
The language curriculum aims to develop the skills of listening, speaking, reading and Writing in a variety of 
contexts and train students to be able to adapt language to suit different tasks, audiences and purposes. It 
aims to develop confidence in the students' so that they can use their skills and abilities effectively. It helps to 
develop students’ critical abilities - to analyze and critically evaluate diverse texts; and to equip learners with 
the language to question ideas and articulate their point of view.  
 
The second area of learning is Social Studies. This is called Environmental Education and UAE Social Studies, 
for classes I and II where it is a combination of four dimensions of environment. These are Physical 
Environment, Geographical Environment, Cultural Environment and Social Environment. In Classes III to V 
students study a combination of History, Geography, Social and Political Structures of India, UAE and the 
world. In classes VI to X it crystallizes into various disciplines of learning such as the study of History will focus 
largely on world history as with provisions of learning local / native history, Social and Political Structures, 
Geography and Economics.  
 
The Social Studies curriculum aims to develop in students an understanding and evaluation of the social, 
political, economic and environmental dimensions of the world, and helps them formulate and justify 
arguments in response to a diverse range of issues.  
 
The third area of learning is Mathematics and Technology. All students study Mathematics till class X. For 
classes I to class VIII the focus is on developing core mathematical skills in all learners. There will be a choice 
between Core and a Higher Elective Mathematics in class IX leading to class X. The Mathematics Curriculum 
helps students develop strategies that improve their logical thinking and analytical ability.  These include the 
ability to approximate and estimate, to use trial and improvement techniques, look for patterns and make 
hypotheses. They will acquire Computational Skills of approximation, estimation and measurement and ability 
to identify patterns which facilitate logical and spatial intelligences.  Mathematics Lab activities will be an 
integral and a compulsory part of the Mathematics curriculum and will be examinable from classes VI to X.  
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Information and Communications Technology is a compulsory component of the curriculum which will help 
students assess the impact of new technologies on society and train them to use these productively. The focus 
of the program is to help students understand and use common software applications and use technology to 
enhance their ability to access, evaluate and research information;  
 
The fourth area of learning is Science which in classes I and II is covered as Environmental Education where it 
is a combination of four dimensions of environment. These are Physical Environment, Geographical 
Environment, Cultural Environment and Social Environment. From classes III to V it is treated as General 
Science. In classes VI to X Science is studied as individual disciplines of Physics, Chemistry and Biology.  
 
The Science curriculum offers students the opportunity to be curious, to question, to investigate, to formulate 
hypotheses, design and carry out experiments, make critical observations and record results.  
 
An addition to each of the Sciences is an extension programme called ‘Science Life’ which will familiarize 
students to stay familiar with current trends of scientific thinking and developmental processes. This will cover 
current developments such as Telecommunications, the Genome project, and new age materials like 
recyclable plastics etc.  
 
The fifth area of learning combines the areas of Physical Education, Performing Arts and Visual Arts. These 
offer opportunities for the development of imagination, sense of aesthetics, sensitivity and inventiveness all of 
which are requirements of a balanced curriculum.  
 
The Physical Education (PE) curriculum contributes to the physical fitness aspect and all round development of 
students. The subject is unique in that it seeks to promote basic body management, developing into a mastery 
of coordinated and skilful movement. Physical education will be a compulsory element of the curriculum for 
every class, from I to X. This element of the curriculum will not be formally examined at the end of the year 
but will be graded across the year based on student participation and teacher observations.  
 
The Performing Arts Curriculum provides a means for personal expression, and the articulation of ideas. This 
will lead to inspiring and confident participation thus developing social skills through creative teamwork as 
well as enhancing communication skills.  
 
The Visual Arts program is aimed at promoting intellectual, aesthetic and emotional growth. Students realize 
the joy of expression through various mediums. They learn to appreciate art from different cultures as well as 
the native arts of the country against the backdrop of the cultural context in which they exist. From classes I to 
V, all students experience the arts of music, dance and theatre. In Middle school from class VI to X each 
student opts for one learning area from the Performing Arts and one from the Visual Arts. Element of the 
curriculum will not be formally examined at the end of the year but will be graded across the year based on 
student participation and teacher observations.  
 
At the heart of the Curriculum or the core are the areas of personal development, an innovative programme 
called Moral Education Programme (MEP), Skills for Life, SEWA (Social Empowerment through Work and 
Action), and Research.  
The Skills for Life Programme will be able to help students lead balanced, happy and successful lives. The 
program covers Creative and Critical Thinking Skills, Interpersonal Skills, Effective Communication Skills, 
Problem-Solving and Decision Making Skills, Conflict Resolution Skills, Cooperation, Leadership Skills and 
Adolescent Education. Students also learn about Islam and Islamic values from KG to Grade 12. 
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Perspectives introduces students to both global and local issues and through research, discussion and debate 
and encourages students to arrive at informed positions about contemporary issues that affect us all. Critical 
Thinking contains a series of exercises in critical thinking, logic and reasoning which will build their higher 
order thinking skills.  
From class I to class X all students will be a part of a program of community service every year with an NGO/ 
development organization of their choice. Students will keep a journal of their association and a log of their 
hours spent meaningfully in a Social Empowerment through Work and Action (SEWA).  
 
Research will include research or extended writing on a programme topic chosen by the student. This will be 
cross curricular in nature and will provide the opportunity to use experiences from the Perspectives. This will 
be initiated from class VI onwards. 
 
All the elements of the Core will be commented upon and are not examinable. The exhaustive syllabus 
document is accompanied by teacher support materials and extensive teacher training particularly in the areas 
of pedagogy and assessment.  
 
 

CHILDREN WITH SPECIAL NEEDS (Including Able, Gifted and Talented)  

 
1. The curriculum in our school is designed to provide access and opportunity for all children who attend 

the school, as stated in our SEN policy. We always provide additional resources and support for children 
with special needs. 
 

2. If a child has a special need, our school does all it can to meet these individual needs. We comply with 
the requirements set out in providing for children with special needs. If staff or parents or careers raise 
a concern about a child, his/her teacher will make an assessment under advice from the SEN.  In most 
instances the teacher is able to provide resources and educational opportunities which meet the child’s 
needs within the normal class organization. Support staff or specialist teachers may be used to assist the 
child.  

 
3. If a child is working at the extension level they will be given open-ended questions and tasks and 

encouraged to follow lines of thought independently, as stated in our Able, Gifted and Talented policy. 
 
 

PHASE I - IV – FOUNDATION, MIDDLE, SECONDARY YEARS  

 
1. The curriculum that we teach in the Foundation Years class meets the requirements set out in the 

revised Early Years Foundation Stage. Our curriculum planning focuses on the Early Learning Goals and 
on developing children’s skills and experiences, as set out in this document. 

 
2. Our school fully supports the principle that young children learn through play, and by engaging in well-

planned structured activities. Teaching in the Early Years class builds on the experiences of the children 
in their pre-school learning.  

 
3. During the Foundation Stage, the teacher makes continual observations to record the children’s 

progress. These assessments form an important part of the future curriculum planning for each child 
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and are shared with staff, parents and careers and the Governing Body.  
 

4. We are well aware that all children need the support of parents and careers and teachers to make good 
progress in school. We strive to build positive links with the families of each child by keeping them 
informed about their child’s progress through the Learning Journey.   
 

5. The Central Board of Secondary Education is a national board with more than 11500 schools affiliated to 
it within the country and abroad. The CBSE has schools spread all over the world catering to the needs 
of the Indian diasporas settled in different countries. The students in these schools need a curriculum 
that is in line with global trends and current pedagogical patterns.  

 
Further, with globalization, many international boards of education are launching their activities in India to 
provide an international curriculum that would facilitate learners to become global citizens for the future. CBSE 
with a rich experience in handling the educational needs of millions of learners over the last several decades 
has to respond. 
 
It is in this context that the CBSE has initiated an International Curriculum or CBSE-i. The Board is in the 
process of making CBSE international a Pilot project in a group of about 20-25 schools initially in the current 
session 2010-2011. This curriculum will be implemented in these schools in Middle East and South Asia as a 
pilot project for Classes I and IX. The board will continue to review and extend it to other schools abroad in the 
second phase and to select schools in the subsequent phase.  

 

Curriculum is learner and learning centric 

 
The curriculum has been designed in such a way that effective learning happens in an interactive classroom. 
This would really mean that the learning inputs as well as the pedagogy should yield themselves with 
opportunities for effective learning, as every learner is unique and the process of learning is individual 5 
specific. The curriculum is intended to meet this objective and enable the spectrum of learners — visual, audio 
and kinesthetic — with specific inputs that would trigger their attention and fire their curiosity. The curriculum 
also provides opportunities for learning through experiences both hands-on and otherwise. 
 

Curriculum supports experimental learning 

 
The focus of the curriculum at the primary level is to offer localized experiences and enable a thought process 
on matters and materials embedded in the learning content. The learning inputs at the primary level are 
general in nature and are based on the sound concepts of "from near to far". The various disciplines offer 
unlimited opportunities for relating the concepts with real time experiences and to scaffold the learning 
constructs through extended activities such as project work, development of Perspectives and Research.  
 

Curriculum provides every learner with sustained opportunities to learn 

 
At every stage the curriculum design and pedagogy makes provisions for opportunities and experiences within 
and beyond the classroom to ensure that learning occurs. Curriculum decisions need to be made about the 
best ways to organize sustained learning opportunities for all learners. Curriculum would promote trans-
disciplinary links across various disciplines. CBSE-helps learners develop the fundamental concepts and ideas 
that underline topics, subjects or disciplines and the relationships among them. The knowledge that focuses 
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on key concepts and the learning outcomes related to them would need to be built by integrating it through 
themes across disciplines.  
 

Curriculum is coherent and organized 

 
The CBSE is represented by the five petals of the flower with a core at the centre. This is a visual 
representation of the co-curricular strengths to reinforce that they mutually empower each other through 
trans-disciplinary learning. The connections between essential learning in the scholastic domain and the core 
which includes Perspectives, Life Skills and Research and SEWA (Social Empowerment through Work and 
Action) would help in coherent organization of knowledge. Content selection across all areas of pedagogy and 
assessment practices would be interconnected and aligned. Learning in this way will add value and meaning to 
students much beyond the classroom and the boundaries of the school. 
 

Dynamic and Flexible Approach 

 
The CBSE-curriculum offers flexibility in learning at the secondary stage in the subject of Mathematics so that 
the learners can exercise their options for pursuing mathematics either at the core level or at an elective level. 
Further, the learners would have the option of studying Social Studies with about seventy percent of the 
learning content focused on world history and the rest with provisions for learning the local history so that 
there is an optimal balance in the knowledge about local and the global events. The subjects of Visual Art and 
Performing Arts also provide opportunity for learners to take up an area where they may exhibit a greater 
aptitude. 
 
The content development and pedagogical inputs provide for triggering and empowering the thinking skills of 
the learners. The development of the content is designed to provide teachers with adequate situations 
wherein problems can be placed in the learning situations and the students may be asked to reflect on them 
and arrive at possible solutions through objective assessments. The subject of Perspectives would help schools 
to enable learners to constructively and critically evaluate events, materials, situations, ideas and other real 
life experiences and take their own positions. 

 

Holistic Curriculum 

 
The curriculum advocates paradigm shift from certain select disciplines of learning to a wide variety of 
subjects with a greater focus on arts and humanities at the primary and middle level. The subjects of visual 
arts and performing arts get a significant place in the curricular design. The learners have the option of 
pursuing their own choice of discipline under the arts subjects. The curriculum has components which will help 
in incorporating basic life skills to the learners — self-awareness, self-esteem, inter personal relationships, 
communications skills and emotional intelligence. This brings into focus the effort of nurturing the affective 
domain of learners. 
 

Synergy of formal and informal learning 

 
In the emerging knowledge society, the impact of the informal learning tools and processes on the formal 
learning curve is quite significant. These impacts vary from place to place, school to school and community to 
community. Further the emergence of e-tools as information carriers has facilitated the diffusion of 
information to a wider audience. There is evidence of decreasing information gap between the rural and the 
urban, semi-urban and the metros. The scope and availability of informal knowledge has made the learners to 
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ask more pertinent questions and to see, relate and reflect on the parameters of knowledge obtained both 
through the formal and informal modes. The curriculum provides ample opportunities for synergizing the 
knowledge inputs from both the sources to help the learner construct one's own learning experience. 
 

Curriculum is Skill Centric 

 
All disciplines of learning under the international curriculum are designed to impart the relevant skills related 
to the subjects and topics; further it would help in building those skills through personal experiences, team 
work and other interventions. The range of skills would include - thinking skills, communication skills, sense of 
enterprise, inter-personnel skills, skills, leadership and managerial skills. The curriculum would also focus on 
developing basic vocational skills related to the disciplines of learning so that the learner is able to apply those 
skills in their own context. 
 

Focus on discovery approach 

 
The teachers need to understand that discovery of knowledge is exciting and enhances the self-esteem and 
the confidence profile of the learner. To add, during the process of discovery the learner is able to create 
meaningful neutral networks which empowers not only the memory of the learning content but helps in 
improving their thinking skills. Therefore it is recommended that teachers adopt such strategies which would 
help the learners to discover knowledge in their own way and more so in a self-paced manner. Any external 
force is likely to discourage the spirit of discovery. The teacher would act more as a resource manager for 
providing resources and helping in meaningful way. 

 
The teachers would also be encouraged to ensure that there is adequate scope and time for meaningful 
questions in the classroom. Questioning promotes curiosity and enables the learner to find a rationale for the 
concept with which one is getting familiarized. It will also help in contextualizing the external experiences in 
classroom situations. It would also help in developing a mind equipped to research. 
 

Thrust on developing Multiple Intelligences 

 
There are convincing arguments world over about the existence of multiple intelligences in human beings. 
Researches by Howard Gardner and others have given powerful arguments on what the different types of 
intelligences are and how they manifest in human development. The role of education in identifying, nurturing 
and nursing these intelligences through supportive pedagogy has been illustrated far and wide. It is essential 
that the curriculum encourages teachers to create adequate opportunities in the classroom for the learners to 
develop these intelligences. The pedagogical instruments are varied for the development of diverse 
intelligences. Further the methods of assessment take cognizance of these instruments and the typology of 
questions is structured to facilitate the identification and nurturing of multiple intelligences. 
 

Role of Life Skills 

 
The social dynamics in the recent past has ushered in a fast life and there is a strong evidence of consumerist 
tendencies the world over. These have strongly impacted on the life style, sum, attitudes and life skills. The 
younger generation is seen to be more active, responsive, restless and aggressive. Inability to cope with 
changing life patterns, unrealistic comparisons with peers in the society, destabilizing family structures and 
excessive exposure to irrelevant information have made them restless, if not aggressive. Tolerance is giving 
way to violence. The global bodies are finding the need and place for Peace education in the curriculum. It 
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really means that the learners have to be equipped with relevant emotional skills and competencies so that 
they are able to understand their role in a more pragmatic manner. Emphasis on teaching of emotional skills 
and life skills is given priority everywhere in the curriculum. The curriculum gives enormous opportunities for 
empowering learners with emotional skills and competencies. Schools and teachers will be encouraged to find 
suitable methods of successfully incorporating this vital component of the curriculum among the learners. 
 

Teaching of Languages 

 
The approach to language teaching is essentially based on the development of communicative skills. At the 
same time there is a strong focus on using language as an instrument for developing creative faculties 
including creative writing, poetry, theatre and the like. Effective language skills have become vital for learners 
in life. The language curriculum imports varied experiences from the real world to facilitate the learners to 
contextualize the knowledge of the language and gain meaningful experiences. Being an active instrument for 
dealing with the affective domains of the curriculum, the language curriculum also integrates much needed 
emotional components from a variety of literatures. The language curriculum is also aimed at promoting 
extended learning and understanding of media skills.  

 

Teaching of foreign language 

 
The foreign languages occupy an important status in the curriculum keeping in due the fact that the 
international curriculum is aimed at reaching a worldwide audience situated in countries which can offer their 
own languages. As of now, the number of foreign languages and the curricula prescribed for them the national 
curriculum would continue to remain the same. However, the Board would review the curriculum and 
pedagogy of the foreign languages in consultation with the practicing schools from time to time and introduce 
the necessary changes, as and when called for. The Board will also examine the possibility of introducing other 
foreign languages depending on the need and relevance as and when the international curriculum gains credit 
in other countries. 
 

Environmental Education 

 
At the primary level, the focus is on imparting environmental education in classes 1 and 2. This approach is to 
encourage the young learners to look at the environment in a holistic manner and see the underlying unity in 
the physical and social context in which they live. In order to realize the above objective, the curriculum 
envisages the need for integrating four essential dimensions of the environments the physical, the 
geographical, the social and the cultural. Concepts of science fall in place within the parameters of the above 
environments which form the universe of their learning and understanding. The Board envisages a pedagogy 
which would promote the much needed ownership of the environment by the learners so that they take 
responsibility for the environmental causes and related issues. 

 

Focus of Sciences 

 
From class III onwards, sciences become an independent discipline of learning. The curriculum realizes the 
need for providing an optimal balance between the basic sciences and the applied sciences. At the primary 
level, the balance would remain with the basic sciences and the applied sciences would gain increased 
relevance with the higher stages of learning. Science is essentially conveyed as a set of ideas and processes. 
The objective is to convey the message that science is not the exclusive domain of a select few but is equally a 
matter of consideration for every human being. This would help in imparting a scientific attitude; it is likely to 
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impact the way they think, analyze and approach various issues in life. Further the curriculum at the primary 
level is focused on promoting various concerns of sciences including health care, sanitation, eco-sensitivity, 
sustainable development, technology in society, and the like. 

 
The focus of various disciplines of sciences from classes VI onwards would shift to learning and appreciation of 
physical and natural sciences — their history, evolution and dynamics. However the pedagogy would 
essentially address the discovery of knowledge and understanding of systems rather than reproduction of 
information available in the textual materials or on the web. The science curriculum would promote basic 
approaches to research observation, identification of problems, collection of data, data management and 
interpretation, analysis, inference and decision making. Taking cognizance of decline in the pursuit of study of 
basic sciences among the learners, the curriculum would help in promoting interest and curiosity in the basic 
sciences for higher levels of learning.  

 
The middle school level is the appropriate age for promoting innovation and discovery. The right attitudes for 
the pursuit of unknown as an academic adventure, ability to find the relationship between the known and the 
unknown, skills of scientific and technological enterprise, innovation as a practice are some of the implied 
objectives of the curricular design at the middle level. It is equally important to pitch scientific pursuits not as 
the prerogative of established research structures, but as a simple pursuit of any human mind in the natural 
environment. The middle and the secondary school curriculum would address these objectives as a part of 
learning. The science curriculum would also attract the attention of the learners through direct and indirect 
inputs about common concerns of the present world such as — depleting sources of energy, increasing 
consumption of minerals and natural products, global warming issues, potential disasters consequent to 
nuclear wastes, etc. 

 

The Mathematics Curriculum 

 
The mathematics curriculum has quite often been a matter of debate with regard to its content, delivery 
processes, level of conceptual difficulties and its positioning proximate to more logistic minds. The effort in 
this curriculum is to position mathematics as an enjoyable content of learning much akin to the routine 
activities of life. This would not only diffuse the fear for the subject but would enhance their appreciation of 
the subject of mathematics as a part of their regular activities of life. At the primary level, the pedagogy is to 
promote logical thinking, reasoning, correlation, skills of numeracy, ability to see relationships, development 
of spatial intelligences etc. The role of mathematics laboratory is being re-emphasized to facilitate activity 
Centered learning. 
 
Mathematics shall be learnt at the core level and the elective level. It has to be clearly understood that the 
core level is non-exclusive and is not aimed at pitching the difficulty level low. The objective is to provide 
necessary content and skills that would help them understand and appreciate mathematics in its different 
perspectives and also to learn mathematics as a subject of study at the senior level, if desirable. The elective 
level will help those learners who have special interest and aptitude in mathematics and want to pursue 
mathematics as a discipline at the higher levels. Both the modules would help in imparting skills of analysis, 
problem solving and critical thinking. 
 

Teaching of Social Studies 

 
The subject of Social Studies has a critical role in the learning process. This helps in formulating social 
attitudes, building patriotism, internationalism, brotherhood, and understanding of social dynamics, role and 



Curriculum Policy Page 11 

responsibilities of social institutions and the process of governance. Geography as an integral component of 
this subject provides an insight to geo-structures, climatic conditions, resources and their availability, natural 
products apart from patterns of cultivation, food products and the sources of economy of countries 
worldwide. Further, it provides the undercurrent of relationships between nations. Political Structures and 
Economics also form integral component of Social Studies. 
 
The international curriculum has integrated the basic concepts of social institutions and their interdependence 
into the fabric of the syllabus at the primary level in the subject of environmental education. Social and 
cultural environment find significant place in this curriculum. The focus from classes III to V is to learn Social 
Studies as an integrated subject understanding the crosslink between its various components and seeing social 
orders in a unified manner. However from class VI, there is a greater thrust on study History, Geography, 
Political Structures and Economics as individual components under the umbrella of Social Studies. Keeping in 
view the nature of the audience to whom this curriculum is being delivered, the focus in history is on the 
trends in world history. The weightage of the world history would be extended to seventy percent of the total 
value of the history curriculum while the rest would focus on the local / native history of the countries in 
which the schools offering the international curriculum are situated. 

 

Significance of Visual and Performing Arts 

 
Visual and Performing Arts is given a place of pride in the CBSE-curricular architecture. The role of arts as an 
expression of human ingenuity, creativity and innovation can hardly be debated. The last few decades have 
witnessed an over-emphasis on science and technology, marginalizing the role of arts especially at the school 
curriculum. The utilitarian demands of existence have underplayed the role of aesthetics, appreciation and 
expression. It is in this context the curriculum envisages a more meaningful role of visual and performing arts 
in the classrooms so that the future generation is able to create balance between tacit knowledge and 
external knowledge. The schools need to liaison with institutions of Visual and Performing Arts and bring 
home the nuances of the subjects right from the primary level. The classrooms for these subjects should not 
be deemed as add-ons to CBSE-, but as centers which appeal to the inner spirit of every learner yearning for 
an expression. 

 
It is important that schools do not restrict themselves to some routine types like painting, graphics, music and 
dance, but explore the possibility of introducing a spectrum of artistic talents and inputs so that the learners 
are able to get exposure to perceptions both local and global. The role of theatre as a vital component of 
performing arts has to be understood and the institutions would provide expert guidance on wide-ranging 
skills associated with the concept of theatre and its management. The schools should also note that while 
specialization of certain arts could be pursued, it is equally important to bring to the forefront a large number 
of folk arts and skills so that they don't get extinct over a period of time. It is further suggested that the 
schools could provide amphitheatre in their infrastructure especially to the primary section. 

 

Physical and Health Education 

 
Physical and Health Education is a very vital part of the curricular architecture. The development of mental 
faculties cannot happen if the health status of the individual is not adequately sound. Researches worldwide 
have indicated the role of exercises in nurturing the strength of the mental faculties. In addition to the regular 
physical exercises and games in schools it is important to give a thrust on the mental health of the learners. 
Concepts of preventive health care, role of nutrition in the management of the energy profile of people, 
management of emotions to have a stress-free living, role of sanitation etc. need to be reinforced through the 
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curriculum. Further, school going children sometimes become victims of drug abuse, alcoholism in addition to 
some specific types of food fads. Psychological well-being of the learners is as important as their physical well 
being if they have to progress as holistic personalities. The CBSE-provides ample opportunities to schools for 
this integrated approach to health. 
 
 

THE ROLE OF A SUBJECT LEADER  

 
The role of the subject leader is to - 

 Provide a strategic lead and direction for the subject;  

 Support and offer advice to colleagues on issues related to the subject;  

 Monitor pupil progress in that subject area;  

 Provide efficient resource management for the subject.  
 

The school gives subject leaders non-contact time each term, so that they can carry out the necessary duties 
involved with their role. It is the role of each subject leader to keep up to date with developments in their 
subject, at both national and local level. They review the way the subject is taught in the school and plan for 
improvement. This development planning links to whole school objectives. Each subject leader reviews the 
curriculum plans for their subject, ensures that there is full coverage of the CBSE Curriculum and that 
progression is planned into schemes of work.  
 
 

MONITORING AND REVIEW 

 
1. Our SMT is responsible for monitoring the way the school curriculum is implemented. This committee 

reviews each subject area in its bi-annual cycle of review and development. 
 

2. We have named HODs for all subjects. The HODs liaise with the subject leaders of these areas, and 
monitor closely the way the school teaches these subjects.  

 
3. The class teacher is responsible for the day to day organization of the curriculum. The Principal monitors 

the lesson planning of all teachers during the year.  
 
HODs monitor the way their subject is taught throughout the school. The teachers are responsible for the 
medium and long-term planning which is shared with the subject leader.  Subject leaders also have 
responsibility for the purchase, storage and management of resources.  
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SUMMARY 

This policy should be read in conjunction with the following policies: 

1. JSSPS Remote Learning Policy 

2. JSSPS Transition Policy 

3. JSSPS Teaching Learning Policy 

4. JSSPS Whole School Curriculum Policy 

In JSS Private School we value each child as a unique individual. We will always continue to 

strive to meet the needs of all our children and seek to ensure that we meet all statutory 

requirements related to matters of Teaching, Learning and assessment. 

 

Agreed at the governing body meeting 

 

Sd/-.. 
CEO 
Principal 
Vice Principal  
Head of Learning  
 

 

Approved by the Governing Body 

 

Chair of Governors 
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ANNEXURE I 
 

Curriculum Review Process – AY 2019 - 20 

The Curriculum Review Process is the procedure by which curriculum proposals are reviewed. It is a systematic 

approach to evaluating, reviewing and revisiting curricular areas and programs within a specific timeframe 

which aims to identify gaps and weaknesses with a view to increasing curriculum effectiveness and continually 

improving student learning experiences.  

The Curriculum Review Process plays a key role in upholding and disseminating the core values and 

components fundamental to the success of the institution: life skills, integration, global perspective, lifelong 

learning and accepting individual differences. Through the Curriculum Review Process we design the excellent 

academic programs which will complement our academic excellence. 

The broader aim of curriculum review cycle is to  

 Enhance student learning, engagement, experience and outcomes 

 Enables our graduates to equip themselves with skills and knowledge needed to compete in a 

globalized 21st century and thus attain the graduate profile designed by the school.  

The process of the Curriculum Review Cycle takes place predominantly in 3 phases 

 Evaluation which includes formal and informal review, assessment and observations  

 Development which includes initiation, planning, design and development 

 Implementation which includes delivery, monitoring and improvement 
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The JSSPS curriculum committee comprising of the SMT, HoDs and Subject coordinators engage in the 

Curriculum Review Process formally twice in an Academic Year – in October and in February apart from 

thereview and refinement done periodically based on assessment data.  

Evaluation Phase: 

The key focus of the year end curriculum meeting in February held by the JSSPS Curriculum committee was to 

review the Vertical Progression of the curriculum across KG to Grade 12 and map the same to the 

international curriculum of TIMS, PISA and ASSET. 

1. Analysis of data: Following the assessment of a specific subject, the assessment data both quantitative 

and qualitative are carefully analyzed.  

2. Skills: The weak and strong skills for each subject are identified and analyzed. 

3. Curriculum continuity: The concepts/topics of each grades were analyzed and gaps in curriculum 

continuity were identified.  

4. Learning Progression: All of this research and relevant data is then synthesized into a curriculum review 

report which is the Learning Progression document by the JSSPS CC for the core and non-core subjects 

including Visual and Performing Arts. 

5. This report, which is initially presented, form the basis of recommendations for the development stage 

of the curriculum review for a subject. 

Development Phase:  

Our school curriculum is learner centered, hence the design and development takes each individual's needs, 

interests, and goals into consideration. Learner-centered curriculum design is meant to empower learners and 

allow them to shape their education through choices of assignments, learning experiences and activities. This 

stage included the following steps. 

1. Identify the needs of stakeholders (students):This is done through needs analysis, which involves the 

collection and analysis of data related to the learner. The Inclusion and Pastoral Care Dpt plays a key 

role in the collection of this data. 

2. Create a list of learning goals and outcomes: The curriculum review process aims at enhancing the 

learning by raising the outcomes. Based on the learning progression document, teachers create a list of 

learning outcomes. This will help to focus on the intended purpose of the curriculum and allow 

teachers to plan instruction that can achieve the desired results.  

3. Identify the instructional methods: The teachers adopt a variety of instructional methods as per the 

student learning stylesthat will be used throughout the course. 

4. Establish evaluation methods: Appropriate evaluation methods that will be used at the end and during 

the school year to assess learners, instructors, and the curriculum.  

In the development stage of the curriculum review process, through the above mentioned steps the Scheme 

of Work, Year Plan and Fortnightly plans are designed for each grade. The school curriculum includes a strong 

focus on the development of cross curricular skills and attributes such as critical and creative thinking, Habits 

of Mind, Sustainable Development Goals and Intercultural understanding.; 

 

https://www.thoughtco.com/what-is-formative-assessment-3194255
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Implementation Phase:  

The school has a coherent, sequenced plan for curriculum delivery that ensures consistent teaching and 

learning expectations and a clear reference for monitoring and evaluation across the grade levels.  

Curriculum delivery: The instructional plan, has evidence-based teaching practices and assessment embedded 

to it. Evidence-based teaching involves the use of evidence to: (1) establish where students are in their 

learning; (2) decide on appropriate teaching strategies and interventions; and (3) monitor student progress 

and evaluate teaching effectiveness. 

The plan for curriculum delivery (Year plan) is shared with School leaders, students and parents. 

Metacognition is a key aspect in the content delivery. Metacognition includes a critical awareness of the 

learner’s thinking and learning. Through metacognition, embedded in curriculum delivery we are catering to a 

key element i.e. recognizing the limit of one’s knowledge or ability and then figuring out how to expand that 

knowledge or extend the ability. 

The Inclusion and Patoral Care Dpt supports teachers in the delivery of the curriculum to SoDs. The curriculum 

is modified as per the guidelines from the I & PC dpt. Curriculum. Modification is done in terms of content and 

process. 

 

 

Monitoring and Evaluation: The delivery of the reviewed and redesigned curriculum is constantly monitored 

by the SMT during learning walks, formal and informal observations. In order to bring in uniformity in 

compiling and collating the feedback, the following steps were taken 

 A detailed Monitoring and Evaluation Cycle was prepared for the whole school. 

 Learning walk formats were designed. 

 Schedule for focused learning walks was prepared. 

 Rubrics for learning walks was designed.  

 Formats of other curriculum docs like YP, FP, DLP were reviewed giving more emphasis on student 

modification and teacher reflection. 

 Target sheet with ASSET score, SA2 score and the targets were designed to encourage students to take 

responsibility for their learning. 

 Monitoring through participation by all stakeholders was reinforced. 

Improvement in implementation: Regular feedback by SMT is given to teachers so as to improve on the 

curriculum delivery. The Teacher Learning Community (TLC) is strengthened through the initiation of the 

Triads and Quads programs. These programs enabled teachers to share best practices (inter/intra phase and 

subjects) and also foster positive and supportive relationships among teachers, thus focusing on results with a 

commitment to continuous improvement. 
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ANNEXURE II 

 

Curriculum Review Process – AY 2020 – 21 

Distance learning in schools enables students to enjoy uninterrupted learning during the unprecedented times like 

COVID 19 outbreak when schools remain closed and classroom teaching and learning is not possible.This system 

provides greater flexibility for students to work at their own pace and review work as needed. This also ties in 

with the fact that students can access the course material at the times that work best for them, which is 

important for students who may have irregular work schedules. 

With education making a sudden shift to distance learning this academic year through Microsoft Teams, the 

school has reviewed its curriculum policy and modified the curriculum in order to adapt to this situation 

without any compromise on the quality of education.  

 
Curriculum and Graduate Profile 

The curriculum modification enhances student learning, engagement, experience and outcomes 

The modification in curriculum for distance learning enables students to equip and empower themselves to 

attain the Graduate profile which focuses on the following 

 Content knowledge 

 Career and Life Sills 

 Leadership Empathy and Collaboration 

 Creativity, Sense of Purpose and Sense of Self 

 Global, Local and Digital Identity 
 Curriculum is reviewed and modified in terms  

 

Curriculum Modification 

Modifying existing general curriculum has been an effective way to create more accessible learning environments to 

support all students and their teachers in various educational contexts. For effective curriculum delivery during 

distance learning, the curriculum is reviewed and modified in terms of  

 Content 

 Teaching strategies 

 Assessment Strategies   

 

Content Modification: The JSSPS Curriculum Committee reviewed the content and chose topics/concepts for 

term 1 which are more suitable for the distance learning scenario. This modification has been made keeping 

the learning progression in mind and does not disrupt the vertical progression of concepts. The modifications 

are evident in the curriculum document (SoW, YP, FP) 
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Modification in Teaching strategies: Teaching strategies have been reviewed and modified in order to adapt to 
distance learning. This will have a significant impact on student learning, engagement and satisfaction.The 
following strategies are adopted in distance learning: 

 Instructional content/online modules visibly created by the teacher and shared with students on 
Microsoft Teams. 

 Regular teacher – student participation in class discussion - Virtual discussions through synchronous 
and asynchronous methods (Learning Space Time) 

 Regular opportunities for students to engage in innovative methods to learn –Quizziz, Padlet, channels 
etc on TEAMS for collaborative work 

 Class Dojo and other incentive schemes 

 

 

Modification of Assessment Strategies: Assessment is a critical step in the learning process. It determines 

whether or not the course's learning objectives have been met. A learning objective is what students should 

know or be able to do by the time a lesson is completed. Effective assessment helps students to take 

responsibility of their learning and also to keep them motivated. 

With distance learning in place, the assessment strategies have been reviewed and modified yet are rubrics 

based. The assessment strategies include 

 Microsoft Teams tools and features like MS forms, flipgrid 

 Work sampling through class notebook/One note app. 

 E portfolios 

 Differentiated tasks through Channels 

 Video presentation and Podcast creation 

 Virtual discussions 

 Peer and self-assessment  

 

 

 

 

 

 

 

 

 

 

 



Curriculum Policy Page 19 

ANNEXURE III 
 
 

ONLINE ASSESSMENT 
 

At JSS Private School, we are proud to deliver our high-quality education and fulfil our mission. We are also 
proud that we will be able to do so under exceptional circumstances that may require partial or full campus 
closure. In such circumstances, our commitment is to provide an alternative means of education in the form 
of the JSS PS Remote Learning Plan.  

 The success of our Remote Assessment endeavour is a partnership dependent on careful planning by 

our dedicated faculty, appropriate student motivation and engagement, and strong parent support 

for this alternative mode of evaluation. The result of such assessing experiences will expand student 

academic progress. 

 Assessments are created in similar pattern with external exam and are benchmarked against, 

international best practice.  

 Ensure feedback to pupils contributes to improved learning and is focused on specific and tangible 

objectives.   

 Feedback produce recordable measures which can demonstrate comparison against expected 

standards and reflect progress over time.  

Principles on Assessment 

To achieve this, the school has adopted the following principles: 

 Learning principles 

Assessment should focus on and assess the achievement of the applicable learning objectives. 

 

Assessment should be learning focused and should use Assessment Items based on subject -relevant 

standards appropriate to the Grade Level expectations. 

 Equity principles 

Assessment should recognize and reasonably accommodate Student diversity. 

 

Assessment should be standards-based using pre-determined criteria and weightings known to 

Students in advance.  

Assessment & Progress Monitoring 

 

Teachers will monitor student progress through the activities that students engage in on Microsoft 

Teams and other digital platforms. Teachers will provide daily, specific and constructive feedback for 

each student. Formative assessments administered will be included in the daily time guidelines for 

each subject area. Upon return to campus, a more formal one-on-one assessment will be 

administered to redesign units as needed and to provide more concrete data for reporting. 
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 Teachers will use a variety of assessment tasks to inform instruction, improve learning, and report on 

student achievement. 

 Teachers will design assessment instruments and create environments that assist students in making 

good choices related to issues of integrity. This could include: 

 using an assessment monitoring system like lockdown browser; 

 developing a class honor code; 

 establishing clear expectations and guidelines for use of sources and collaboration and including 

them as part of the assessment task; 

 post-assessment authentication through student reflection or teacher: student dialogue; or creating 

assessments that allow for student choice and development for how they will demonstrate learning. 

 

Non-graded formative and practice tasks: 

 

 Students must complete assigned non-graded assessments that provide a check for understanding. 

These may include (but are not limited to) discussions, forms, polls, reflections in OneNote Class 

Notebooks. 

 Teachers monitor student progress with ongoing and regular feedback. 

 Teachers will determine when summative assessments are administered based on the data collected 

from formative assessments. 

 Late submissions of formative assessments may not always receive feedback or comparably 

thorough feedback if additional opportunities for feedback related to the unit objectives are 

available, students are best served to focus on current assignments to move forward in the learning 

process, or the submission of late work is not in direct relation to the current unit of study or the 

nearest upcoming summative assessment. 

 Teachers will actively engage with the student, parents, counsellor(s), learning specialist(s) (Learning 

Support Teachers), Supervisor, and Vice Principal to support students who are not producing 

evidence of learning during a unit of study. 

 

Graded summative tasks: 
 

 Students must complete assigned graded assessments to measure progress against learning targets. 

These may include (but are not limited to) electronic portfolios, electronic quizzes/tests, writing 

assignments. 

 Graded summative tasks that are performance-based will include a rubric and/or other forms of 

scoring criteria shared with students as part of the task overview. 

 Clear instructions on where/how to turn in assignments will be provided to students. 

 Special arrangements may be made for specific types of assessments (e.g. oral exams, performance 

assessments, internal assessments, various aspects of course selection). Students will be informed if 

they must participate in such an assessment. 

 Notebook work of students are assessed using One notebook in MS Team.  

 Online tools like Padlet and Quizizz are used during in-class assessments like pre-cap & recap. 
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 Formative tests conducted online to ensure that concepts have been understood. 

Authentic assessment includes many of the following:  

 Observation 

 Essays 

 Interviews 

 Performance tasks 

 Exhibitions and demonstrations 

 Portfolios 

 Journals 

 Teacher-created tests 

 Rubrics 

 Self- and peer-evaluation 
  Online assessments are conducted under the Supervision of teachers. Code of conduct and user guide 

is sent to students to be followed during online assessments. Special accommodation is made for SoDs 
(modified question paper and extra time). 

 Teachers use online apps/platforms/sites like Microsoft Teams Forms, Padlet, Kahoot, Edpuzzle, Khan 
Academy, quizzes to check progress of students in lessons.  

 In Kindergarten and lower primary teachers also use graphic organizers, teacher observations 
(anecdotal remarks) and interview with students on Microsoft teams to check progress in lessons.  

 

 MARK ENTRY ON E SQUARE 

 Teachers enter Note Book and Enrichment for Continuous assessment marks on Esquare  
 Teachers enter Pre Mid Marks / Periodic Assessment, Mid term , Post Mid Term and Year end 

marks for Summative assessment marks on E Square 
 

 Graded Summative assessments will be conducted using secure online assessment siteslike TEAMS.  

 

HOW ONLINE EXAM IS CONDUCTED AT JSS PRIVATE SCHOOL? 

STEP 1  The users of assessment can be classified into three broad categories 

1. Exam cell in-charges are ones who assign students into teams for online exam, assign 

invigilators, creating user guide and instruction for students, teachers and question paper 

setters, and upload exam assignments. 

2. Conductors – are the ones who prepare subjects, question papers and supervises the 

exam 

3. Test-Takers are students who sit for online exam.  

STEP 2 Two modules of Online Exam 

1. Objective Type Questions (OTQ) through MS Form 
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2. Pen & Paper Test (P&PT) as Open Text Book Assessment (OTBA) 

 Both the modules will follow understanding and application-based questions more than 

knowledge based. 

 Both modules are scheduled by the exam cell as exam assignment in auto-post mode in 

MS Team. 

 Module for Assessment in Speaking & Listening (ASL) is planned by the subject teacher 

through Flipgrid and evaluated based on that.  

STEP 3 Training for Conductors 

Exam cell conducts an online training to conductors on the following  

 explaining the roles and responsibilities of the invigilators,  

 criteria for question paper setters,  

 collection and distribution of answer scripts to respective subject teachers 

  evaluation of answer script using grade sheet 

STEP 4 Test takers are teamed in 10 or 12 with an invigilator. They will log on to Teams to take the exam 

at the specified time. (user guide shared) 

STEP 5 Role of invigilators 

 Schedule the meeting in MS Team on the assigned date and time. 

 Ensure proper exam environment is maintained throughout the exam. 

 Confirm with his\her team of students receive assignment for both the modules. 

 Monitor students by constantly pinning them on screen. 

 Checking the TURN INs of exam assignments. 

 Ensuring distribution of answer scripts and updating the same in the shared excel 

sheet. 

 Note attendance of students. 

STEP 6 The Exam Environment for students 

 A proper exam environment includes  

 A workspace that is a hard surface, free of any clutter, reference materials, and 

other electronic devices (including cell phones, smart watches, monitors, 

keyboards, gaming consoles, etc.) during the examination**. 

**Media devices are not allowed while the student has access to his/her examination. The only 

exception to the previous statement is that students are expected to use a scanner app to scan 

their answer script and upload in MS Team or if they face any technical issue during the 

examination. This shall be permitted with the the invigilator’s consent.  

 Students are allowed to refer textbook during OTBA, which is conducted as Pen & Paper 

Test (P&PT) and not allowed during Objective Type Questions (OTQ). 

 Students are not allowed to refer any study material during descriptive exam other than 
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OTBA.  

 No other background computer programs are running 

 The environment is free of any other individuals 

 Students are instructed to submit the answer papers within the time given 

 Parents are also briefed regarding the conduct of exam.  

STEP 7 Maintaining a secure examination environment 

 At JSS Private school, we trust our students’ integrity in taking online exam. Guidelines 

on keeping a secure exam environment is expected from them. 

 The conduct includes 

 Keeping full face and writing area in full view of the web cam in the entirety of the exam. 

 Approaching the invigilator through Meeting Chat option for any queries 

 Notifying the invigilator upon finishing the exam.   

STEP 8 Attendance of the students for online exam is noted by the invigilator and update in Shared 

Excel workbook.   

 

 

STEP 9 

Submission of answers** 

OTQ: Once the students submit their responses through MS Form, the responses are evaluated 

by the system with the set answers. Teachers will download the responses to note the marks 

scored. 

P&PT: Students submit their answer scripts in form a PDF in the assignment (user guide on 

conversion of answer scripts into PDF is sent) . The PDFs are downloaded and sent to the 

concerned subject teacher for evaluation. Papers are graded and remarked using a ‘grade sheet’ 

customized for online exam. Teachers note down the marks secured. Upon reopening of school, 

the answer scripts will be collected from students. 

**A mock exam is conducted in the section to ensure the smooth conduct of online exam and to 

learn and rectify mistakes if any.  

 

STEP 10 

 In the shared excel workbook, invigilators will update on sending the answer scripts to the 

subject teacher. Subjects teachers will update upon receiving the same. 

 The marks of the students will be shared with them through Esquare. 
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TERM 1 INTERNAL EXAM DATES 2020-2021 

GRADE 1 – GRADE 12 

TERM 1   

GRADE 1 & 2 

Anecdotal remarks based on Learning outcomes attained and class 

participation. Teachers shares students learning with parents.  

MODE OF CONDUCT  

Microsoft Teams 

GRADE 3 - 5 MAX. MARKS  MODE OF CONDUCT  

CONTINUOUS 

ASSESSMENT 1 

12th May to 19th May  

Uploading marks in the 

LMS 

Note Book and Subject 

enrichment 5 + 5  

Microsoft Teams, Quizzzezz, Edpuzzle, 

Microsoft One Note book, Group 

Presentation, online assessment, Flipgrid, 

Padlet. E Portfolio 

PERIODIC 

ASSESSMENT 1 

11th June – 18th June  

 

(MCQ -20 + Descriptive 

10 M) 

Microsoft Teams Descriptive  

MCQ - Quizzzezz, Edpuzzle 

MID TERM 15th Oct – 22nd   Oct  (30 M Descriptive)  

TERM 1   

GRADE 6 -8   

CONTINUOUS 

ASSESSMENT 1 

12th May to 19th May  

Uploading marks in the 

LMS 

Note Book and Subject 

enrichment 5 + 5  

Microsoft Teams, Quizzzezz, Edpuzzle, 

Microsoft One Note book, Group 

Presentation, online assessment, Flipgrid, 

Padlet. E Portfolio 

PREMID TERM 

EXAM 

11th June – 18th June  

 

(MCQ -20M + Open Book 

Descriptive 20M) 

Microsoft Teams Descriptive  

MCQ - Quizzzezz, Edpuzzle 

MID TERM EXAM 15th Oct – 22nd   Oct  (80 M Descriptive)  

TERM 1   

GRADE 9 - 12   

CYCLIC TEST Continuous  MCQ – Grading  Microsoft Teams, Quizzzezz, Edpuzzle. E 

Portfolio 

PREMID TERM 

EXAM 

12th May – 19th May  

 

(MCQ -20M +Descriptive 

– open book 30M) 

Microsoft Teams Descriptive 

MCQ - Quizzzezz, Edpuzzle 
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MID TERM EXAM  1st Sep. – 8th Sep.  (80 M Descriptive)  

 


